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Arizona State Standards Met for Theatre: 

Standard 1: Creating Art

Essentials: 1AT-E2 (PO 1, PO 2, PO 3, PO 4); 1AT-E3;

(PO 1, PO 3, PO 5)

Standard 2: Art in Context

Essentials: 2AT-E1 (PO 1); 2AT-E4 (PO 1, PO 2,); 

2AT-E5 (PO 1, PO 2); 2AT-E6 (PO 1, PO 2); 2AT-E7(PO 1)

Standard 3: Art as Inquiry

Essentials: 3AT-E1 (PO 1, PO 3); 3AT-E3 (PO 1, PO 2); 

3AT-E4 (PO 3); 3AT-E6 (PO 1, PO 2) 

Brief Description of the Project: 

As part of the language arts and social studies curriculum, eighth-grade students explore the concept of "justice." Questions addressed include: How do teenagers from our community perceive justice? Do they perceive justice as being applied equally to different groups within a community? What understanding do they have of their own personal and social identities and those of others? How does this contribute to the way they see the world and define the word justice? How can theatre be used as a means to challenge these teenagers to find new understandings and ideas of justice and expand their view of the world? Through elements of identity theory, writing, improvising in-role and newspaper theatre, students work to gain a clearer understanding of how justice affects their lives, their communities and the world.

Why this was chosen as a Best Project:
Theatre exercises were used to help students develop life skills such as the ability to explore their own emotions, to understand the connection between their emotions and their judgments, and to be able to communicate clearly and respectfully their beliefs. 

The project met most of the Arizona State Standards for Theatre, and additionally linked theatrical learning to several other curricula. Language Arts State Standards were met in areas such as listening/speaking, writing and viewing/presenting. The project successfully linked to Science through social perspectives and to Social Studies through historical learning. Also, the project was formatted in easy-to-understand lesson plans, allowing for its continuation in the classroom long after the Scholar has graduated. 

(For more detailed information on this project, please see: http://herbergercollege.asu.edu/artsbridge/lee_lp.htm)

Brief Description of a Selected Lesson Plan:

Learning Objectives: Students will begin the process of examining point of view and values so as to build further understanding for themselves and the diverse world we live in. 
Materials: Dry-erase marker; AGREE, DISAGREE and UNSURE signs
Process: 

1. Warm-up with Essences (Polarities) – Leader directs all participants: Your task is to move to the area of the room that right now, at this moment, is your essence. Your essence is not your preference. You want to quickly make a strong choice. Your essence may change tomorrow, or in the next 60 seconds, but which of these is the essence of you right now? (Some of the polarities used: Energetic/Listless; Empowered/Powerless; Orderly/Chaotic; Accuser/Accused; Justice/Injustice; Church/State)

2. Point of View Exercise – An individual pulls up to the gate in a car. The individual gets out of the car, walks up to the gate, opens it and goes through it. The individual walks up the long sidewalk to the front door, knocks on the door and a person opens it. Ask the following questions, writing down all responses in columns on the board: A) what did the car look like? B) What did the gate look like? C) What did the front door look like? D) What was the gender/race/age of the person driving the car? Which is the right answer? (Talk about how people arrived at their answers.)

3. Values Clarification – There are three area in the space: agree, disagree and unsure. Statements are read and then participants place themselves in the room accordingly. Each person has the opportunity, but is not required, to share with the group the “why” of his/her choice. This is NOT a debate but an opportunity to reflect on our own thoughts as well as to hear different points of view. 

Statements:

A) I believe the death penalty is justified in some cases.

B) I believe that poor people and minorities are treated unfairly by the legal system.

C) I have behaved n a racist way in my life.

D) It is necessary to limit the rights of individuals to protect the larger community.

E) Sometimes, violence is the only option.

F) I have a responsibility to speak out on issues of justice that do not directly affect me.

G) In a dispute, it is more important to listen than to have your point of view heard.

H) When I see injustice, I take action

I) There is more justice in the world than injustice.

J) If I learned that a friend was behaving in a racist way, I would try to stop him.

4. Feedback Session – Have the students report back on the results on the previous exercises. What did they learn? Any surprises? How did each individual’s identity contribute to the way they defined justice?

5. Assignment – Take the interviews that were conducted on the first day of class and distill them down to five sentences. They can be either five sentences that reveal the progression of a story in the interviewee told OR they can be five “greatest hits” from the interview. Model if necessary. 
Assessment: How are students contributing to discussions and exercises? Are they making sense of the concepts for themselves? Are they working together as a class and being respectful of different points of view? Are all students able to “have a voice” in the lessons so that more talkative students are not dominating over quieter students?
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