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Abstract

ABSTRACT
Recent research suggests that service-learning partnerships between public schools and postsecondary institutions can generate many positive benefits for participating university students, teachers, and pupils. However, to reap these benefits, it is imperative that students are well prepared to serve in classrooms and are provided with tools that will enable them to impart content knowledge effectively, work collaboratively with teachers, and reflect on the experience in a way that contributes to their academic, professional, and social development. This process can be greatly facilitated through the development and implementation of planning templates that encourage postsecondary students to conceive of projects using broad objectives and links across the curriculum, and to use diverse formative/summative assessment strategies in evaluating the service-learning experience.  In this article, the authors detail the process of creating and refining project-planning templates for university students pursuing school-based service-learning in the arts in the context of a national arts-in-education partnership program. Emerging research findings from students’ use of the templates and directions for future study are presented.

Highly diverse metropolitan areas across the United States are facing a great challenge in restoring the arts to public schools (Mills, 1977; Goldstein, 1983; Farr, 1990). Although returning the arts to schools is an important objective in and of itself, recent research suggests that a correlation exists between high-quality arts courses and improved academic achievement, literacy, social skills and cognitive skills, making a strong argument for reinstating the arts in public education as part of a national effort to combat the achievement gap between high-performing and low-performing public schools. In this process, arts education integration can be used as a catalyst for whole school change, addressing vital issues such as academic achievement, professional support for teachers using innovative strategies, and increasing parental involvement in the education of their children (Beck and Appel, 2003a, 2003b; Lynn, 1987; Fowler, 1978, 1984, 1988, 1989, 1994; Fowler and McMullan, 1991; Craig, 1994).  Recognizing these benefits, policymakers and educators have called for the return of the visual and performing arts to the classroom as part of the core curriculum, and, in some cases, have required them for university admission. However, widespread retrenchment throughout public school systems across the United States has hindered the implementation of this policy mandate greatly, leaving thousands of pupils without the arts as part of their curricular experiences.

Research shows that it is critical to build capacity among classroom teachers to integrate the arts into their content and delivery strategies. With guided professional support that is sensitive to the needs of individual teachers and classrooms, teachers can become well versed in these strategies and pass them along to colleagues and administrators (Beck and Appel, 2002; Loucks-Horsley, 1996; Peixotto and Fager, 1998; Whitworth, 1999; McRobbie, 2000). Sound, research-based educational reform principles suggest that public schools need arts education as a regular component of a comprehensive curriculum that will lead to student success, and that universities can and should apply their vast stores of expertise and personnel on behalf of K-12 improvements in teacher support and child learning (Beck and Appel, 2002; Roser, 1990; Berk, 1991; McKenna, 1999). This objective can be accomplished by university-school partnerships using a multifaceted, user-friendly curriculum design based in research and effective practice. If curricula are designed for implementation by educational partnerships between advanced university students, faculty members, and classroom teachers, frameworks must be straightforward, user friendly, and easily evaluated in light of larger educational reform. 

This study examines the iterative processes and outcomes of curricular development and project planning for ArtsBridge America, a unique arts education service-learning partnership between 18 research universities in nine states and over 300 public schools, many of which are underserved, underfunded, and underperforming, according to state and national criteria. It documents the changes to the curricular planning process based on the results of a comprehensive needs assessment undertaken by researchers at the Claire Trevor School of the Arts at the University of California, Irvine (UC Irvine), the founding campus of ArtsBridge, which started as a California program and began national dissemination in 2001. The revised and field-tested constructivist project-planning design that emerged from this study is presented in detail, as are findings from an evaluation of its pilot implementation at partner schools in the Los Angeles/Orange County metropolitan area.

About ArtsBridge America

ArtsBridge America is an arts education service-learning partnership program operating at 18 universities in nine states, providing service-learning stipends to qualified university students to provide instruction in the visual and performing arts and to work collaboratively with classroom teachers to create lessons in the arts linked to the needs of pupils. The average length of ArtsBridge classroom projects is 10-15 weeks, and they are renewable at the request of teachers. The objectives of ArtsBridge America are: (1) to provide ongoing instruction in the arts for K-12 pupils in urban schools in a manner that allows them to explore their own creativity while benefiting from the intrinsic and cross-curricular value of the arts;  (2) to provide continuous, capacity-building professional support for K-12 teachers in urban schools that affords unique opportunities to integrate the arts into the traditional curricula in ways that address local, state, and national standards; (3) to provide school-based service-learning opportunities in local primary and secondary schools for talented university students in the visual and performing arts; (4) to promote and present teaching opportunities and career pathways in the arts among highly qualified university students; and (5) to conduct and disseminate research on partnerships in the visual and performing arts that informs local educators, policymakers, and the public at large. Strategies used by ArtsBridge America are well aligned with bipartisan educational agendas that value the arts as a fundamental component of the core curriculum in K-12 and that call for “no child to be left behind.”  

ArtsBridge America student scholars endeavor to build projects with their host teachers that are integrative and cross-curricular, incorporating reading, writing and speaking. It is in the project- planning process that the professional support relationship typically begins, emerging out of the cooperative work of ArtsBridge America student scholar and teacher. The parameters of the relationship are mutually determined and highly individualistic, ranging from primary teachers with no arts training whatsoever to secondary specialists who are very much grounded in arts curricula and require highly specialized assistance. In the case of ArtsBridge America, the “whats” are clearly understood, but the “hows” are left to the team to determine, themes that are consonant with findings from studies of effective learning organizations and communications theory (Senge, 1994; Stacey, 1992; Bolman and Deal, 1996; Choo, 1996; Argyris, 1993; Thomas and Ely, 1996; Weick, 1976, 1979). 
Rethinking Curriculum Development

Although ArtsBridge California programming demonstrated a significant degree of success over the course of its five-year history, the program reflected upon its curricular development processes as it began to disseminate to other states. Early research undertaken by the program showed that some ArtsBridge student scholars reported difficulty in mastering and addressing content standards and connecting them to projects and activities. Student scholars also suggested that many project activities undertaken during their tenure in the classroom were based on what they felt intuitively to be correct, rather than rooted in proven practice. These activities were not consistently evaluated in terms of specific learning outcomes, national and state standards for the arts and other disciplines, and acquisition of more general sound habits of mind. In some cases, projects were not easily captured in a useable format for re-use by ArtsBridge partner teachers and others at the school site. These problematic findings in the context of national expansion served as an impetus for re-examining the project-planning design. The initial project-planning template can be seen in Figure 1.
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As part of a dissemination award from the United States Department of Education’s Fund for the Improvement of Postsecondary Education (FIPSE, 2001-2004), ArtsBridge America undertook a comprehensive needs assessment to produce a robust portrait of its existing curricular framework and project-planning guidelines. This needs assessment included a comprehensive review of the literature on arts education and project planning; an analysis of best practices and lessons learned from over 400 existing project plans submitted by ArtsBridge America and other service-learning programs in the arts; a survey of 155 ArtsBridge student scholars across the state of California that included opinion and behavioral items; interviews and focus groups with 35 ArtsBridge America student scholars, their host teachers, and administrators; and observations of ArtsBridge America student scholars delivering instruction in K-12 settings. 

Surveys that elicited data about the development and use of project plans were subjected to multiple descriptive and correlational treatments using Statistical Package for the Social Sciences (SPSS), and open-ended responses were coded using Hyper Research 2.0. The coding schematic used in the analyses of interview, focus group, and observational data arose organically and served as the primary mechanism for content analysis using the same software package. Each researcher involved in the project contributed to the codebook, which followed from previous work and similar studies of arts education partnerships. Through the process of triangulation and the use of multiple researchers to hone codes more finely, we believe that the analyses of qualitative data produced acceptable levels of reliability and validity. In the case of reviewing previous project plans and formats, qualitative data analyses also adhered to established standards within the research community for working with organizational text and archival information (for example, see Forster, 1994; Hornby and Symon, 1994).

Thematic analyses of data from the needs assessment yielded the following results:

· Existing project planning formats were frequently described by ArtsBridge America student scholars as vague and paperwork requirements as cumbersome (over 70 percent of interviewees highlighted this theme in their discussions about ArtsBridge project development).

· Project plans were often not linked to larger learning outcomes, established curriculum planning practices, and standards in public schools. As a result, they were frequently characterized in interviews and surveys as difficult to re-use by ArtsBridge America host teachers. 

· Project plans and assessments were not used consistently by all ArtsBridge America campuses, frustrating the evaluation and research endeavor and making the identification of best practices difficult.

· A majority of ArtsBridge America student scholars (in excess of 65 percent) reported that they had significant difficulty integrating broad objectives, learning activities, standards in the visual and performing arts as well as other subject matter standards. This finding was also supported through content analyses of students’ project planning documents and feedback from teachers in surveys.

· Reflective feedback provided by student scholars in the context of the project-planning templates was inconsistent or absent.

· In surveys, interviews, and anecdotal conversations, many ArtsBridge America student scholars called for a more structured approach to project planning, exemplars, and additional support in the field. Observations of projects in action at public schools also suggested the need for these changes.

ArtsBridge America: Designing for the Future

In collaboration with university arts faculty, participating classroom teachers, ArtsBridge America student scholars, and faculty members at UC Irvine’s Department of Education, ArtsBridge America researchers have addressed many of the aforementioned concerns by developing a unique epistemological framework based on constructivist principles for teaching the arts and other subjects in the K-12 setting (Grisham, 1992, 1995; Raphael and Greenberg, 1995; DeLay, 1996; Heuwinkel, 1996; Walling, 2001). The new project-planning guidelines and templates (which are included as Figure 2), designed for university arts students with a minimal background in education, incorporate tools to create innovative, feasible, and assessable projects in the visual and performing arts. With an emphasis on cross-curricular integration and the cultivation of higher-order cognitive development for K-12 pupils, the curriculum design features rich descriptions of scholar-designed arts projects that included:

· Demographic information, collected weekly to track pupils’ attendance and transciency rates (these data included attendance, number of boys and girls, race and ethnicity, and number of English Language Learners); 

· Teacher perspectives on problems that might be addressed through teaching the arts (both in the context of the overall project and weekly);

· Weekly and summative learning objectives (larger, cross-curricular ideas and themes that the student scholar and the teacher wished to communicate to pupils);

· Descriptions of enduring understandings (what cross-curricular knowledge pupils should take away from the overall project and activities each week);

· Cognitive strategies and evidence of pupils’ understandings, based on Bloom’s Taxonomy and other sources;

· Likely Misunderstandings by pupils and/or teachers (in other words, what might be misinterpreted or found difficult by pupils and teachers);

· Activities undertaken in the context of projects (multi-sensory and multi-modal);

· Resources/materials used in the project and component activities (including technology);

· Assignments and culminating events (related to activities, such as stage performances or exhibitions);

· State (and/or national) standards in the Visual and Performing Arts and other subjects met through the project;

· Arts-based and cross-curricular assessment strategies based on learning objectives and standards;

· Bridges built to other subject matter areas, arts providers, and communities; and

· Student reflection on project successes, obstacles, and improvements emanating from the process.
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During the fall and winter of academic year 2002-2003, three groups of ArtsBridge America student scholars were asked to pilot test the new project-planning templates in their work with teachers and pupils. The groups were comprised as follows:

One group of thirteen student scholars from UC Irvine engaged in a multicultural dance project (World Dance), delivering instruction across classrooms in Orange County, California. Student scholars were trained to use the project-planning templates as part of a preparatory course (Dance 110) that served as a precursor to fieldwork. Training in the use of templates was also reinforced through a series of regular meetings with peers, mentors, and ArtsBridge America faculty members.

One group of three student scholars from UC Irvine engaged in a visual arts project that integrated word knowledge and writing with photography. The objective of the project was to cultivate pupils’ understanding and proficiency in both areas. Training in the use of the new ArtsBridge America project-planning templates was delivered during face-to-face meetings with ArtsBridge America staff and follow-up meetings with peers, mentors, and faculty members.

One group of seven ArtsBridge student scholars at California State University, Long Beach (CSU Long Beach) involved in the visual and performing arts received introductory training in the use of templates by ArtsBridge America staff, mentors, and project faculty. These student scholars also received assistance during regular meetings convened by local mentors and faculty members.

All student scholars had worked with the new project-planning templates as of spring quarter, 2003, and agreed to participate in a formative research study examining their pilot implementation during the previous quarters. Approximately 90 percent of student scholars from the UC Irvine campus had worked with existing ArtsBridge planning materials and were able to comment on their comparative benefits and shortcomings. Because of the campus’ recent affiliation with ArtsBridge America, student scholars from CSU Long Beach campus had only used the new project-planning templates and guidelines in delivering their projects. All student scholars were interviewed individually during the course of project implementation over the 2002-2003 academic year. In some cases, focus groups were used to enhance synergistic discussion of ArtsBridge America and its project-planning templates. When available, host teachers collaborating with the student scholars were also interviewed.

This study was undertaken at the halfway point of ArtsBridge America’s cycle of support from FIPSE. Faculty and staff members associated with ArtsBridge felt that it was critical to formatively review the program’s curricular development and planning, in order to provide opportunity for improvements during the dissemination process, rather than wait for the end of the grant-award period to do only a summative evaluation.

Research Questions

Iterative reviews of the literature on curriculum planning, feedback provided by ArtsBridge America student scholars and teachers, combined with a review of traditional curriculum planning materials and new project templates yielded the following research questions:

· Do teachers think that ArtsBridge America project templates connect to existing classroom curricula and associated standards? Do teachers view the planning documents as useful tools in their efforts to integrate the arts with other subject matters? Are ArtsBridge project planning templates transportable within and across grade levels in the K-12 context? To what degree can they be used to address larger educational reform objectives?

· What impacts do the use of new curriculum planning templates have on student scholars’ abilities to design, implement, and assess arts-in-education projects with cross-curricular emphases for K-12 pupils? In the opinions of student scholars, what are the benefits and limitations of their use?

· How do new curriculum planning templates used by ArtsBridge America scaffold upon the successful elements of traditional planning documents and address their shortcomings?

· What positive impacts—if any—do K-12 pupils experience as the result of the implementation of new curriculum planning templates versus more traditional ArtsBridge planning documents? Do they help ensure authenticity in making connections to lives of pupils?

· Does the use of new templates impact the ability of researchers to gather, analyze, and disseminate research on the formative and summative effects of ArtsBridge America on its stakeholders? What role—if any—does technology play in the process?

· What additional impacts of using the new curriculum planning process can be documented?

Research Framework

To examine the initial effects of the new ArtsBridge America curriculum planning tools on program participants, the authors engaged in a formative pilot study that involved two ArtsBridge America campuses in southern California using the templates
. Although primarily qualitative and self-reported, the framework of the pilot followed from similar studies of curriculum planning in arts education service-learning projects that use multiple research phases, methods, observers, and data sources (for example, see Burton, Horowitz, and Abeles, 1999; Beck and Appel, 2003a). The research design emerged from the authors’ previous works and employed four primary tools: (1) interviews and focus groups with ArtsBridge student scholars, teachers, and participating university faculty members; (2) field observations of the ArtsBridge model in practice and its supporting university coursework; (3) thematic analyses of reflective journals written in the context of new ArtsBridge America project plans; and (4) weekly review of project templates and assessment tools submitted by student scholars to the ArtsBridge America research team.

Interviews

The desirability of conducting interviews with ArtsBridge America student scholars arose in discussions of survey findings and scholar evaluations of the curriculum planning process that ArtsBridge faculty and staff believed required further clarification or elaboration. Interviews were also used to better contextualize data emerging from observations. The authors used a structured interview protocol based on several themes arising from previous research in curriculum and project planning. These themes included quality of background information and training provided to student scholars, comments about the structure and nature of ArtsBridge project-planning tools, problems and successes in using existing curriculum planning tools to deliver projects effectively; and overall satisfaction with ArtsBridge programming and project planning. Student scholars were also free to discuss other issues of interest or concern. In total, the authors interviewed 20 student scholars in the visual and performing arts at their campuses during the 2003 academic year. These data were then coded and placed into findings categories included below.

Interviews with ArtsBridge America host teachers followed a similar format, but centered around the utility of project templates in cross-curricular planning, alignment with national and state standards in the visual and performing arts and other subjects, as well as addressing larger educational reform objectives established by the state, district, and school administration. 

Observations

Hour-long field observations of fifteen student scholars were conducted at schools in Long Beach and Orange County, California during spring 2003 as part of a larger evaluative study of ArtsBridge
 (Appel and Beck, 2003a). These observations were initially designed to define measurable outcome variables for pupils and student scholars overall, but have proven useful in illuminating the ArtsBridge program in action and the impacts of curriculum planning and implementation. Although a classroom observation protocol was used to facilitate the coding and analyses of data, the authors used ethnographic field notes to describe classroom activities and interactions between student scholars, host teachers, and pupils. These field notes were later coded and integrated with findings from surveys, interviews, and evaluations of student scholars. To increase the degree of inter-rater reliability, the authors compared notes with one another and others involved in the ArtsBridge project. Data gathered from observations also proved useful in lending clarity to and confirming findings from self-reported data in interviews, reflective journals, and weekly templates submitted by ArtsBridge America student scholars.

Student scholars’ Reflective Journals and Review of Weekly Templates

In an effort to bring additional evidence to findings from interviews and observations, the authors reviewed reflective project journals maintained within the pilot project-planning template as an ArtsBridge requirement. These journals allowed student scholars to recount in an introspective and largely unstructured manner their classroom experiences and the degree to which they adhered (or did not adhere) to the project- planning template. Because the content, frequency, and format of journal entries tended to vary widely by project, thematic coding of open-ended data commentary related to student scholars’ perceptions of their experiences was applied. Using these thematic codes helped to develop consistency across ArtsBridge student scholars’ commentary about the use of project-planning templates in their work with teachers and K-12 pupils. As above, analyses of these qualitative data adhered to established standards within the research community for working with organizational text and archival information (for example, see Forster, 1994; Hornby and Symon, 1994).

Findings

When qualitative and quantitative findings from data were examined, a number of noteworthy themes emerged. These themes are aggregated into findings for different stakeholder groups and include benefits for ArtsBridge America student scholars, teachers, pupils, and researchers. Limitations associated with using the new curriculum planning templates are also discussed.

Benefits for ArtsBridge America Student Scholars

Our research illuminated the following beneficial impacts on student scholars of using the re-designed template:

· Findings from interviews with ArtsBridge America student scholars indicated that they appreciated the straightforward nature of the planning documents, and that they served as effective tools to negotiate the dynamics of complex projects with host teachers who sought to make connections to other parts of the K-12 curriculum. Student scholars stated that because the format of ArtsBridge America planning documents was well aligned with tools currently used by schools, the project-planning process was more easily facilitated and supported by teachers and administrators.

· Student scholars reported that initial planning documents allowed them to consider the ‘bigger picture’ at the start of the project, working backwards to ensure that cross-curricular links were forged and standards were addressed. They also stated that weekly planning documents provided a vital ‘reality check’ on project objectives and implementation strategies.

· Having to consider ‘likely misunderstandings’ compelled student scholars to foresee predictable learning difficulties and to prepare strategies ahead of time for working with them.

· Student scholars reported that they appreciated the streamlined reporting mechanisms provided within the new project-planning templates, and opportunities to reflect on progress on a weekly basis. They stated that the planning format allowed them to scaffold ideas and activities appropriately and to deliver more professional support to teachers, based on mutually diagnosed abilities and needs of pupils, teachers’ pre-established agendas, and ‘what-if’ scenarios.

· Beginning with the culminating event and the ‘big idea,’ the project-planning format helped student scholars organize human and fiscal resources more effectively to meet the needs of their projects. Student scholars reported that the format helped them think deeply about connections to content standards in the Visual and Performing Arts and other standards across the curriculum. The format also facilitated the clarification of roles, general reporting, troubleshooting, and the highlighting of best practices and lessons learned.

· Student scholars reported that the format helped to present a cohesive story of the project in action from beginning to end, including clear pictures of design, implementation, and assessment processes. They also suggested that having to bridge their project work to other areas of the K-12 curriculum led them to see the need for a more integrated postsecondary curriculum in support of future work in the arts, education, or community service.

Benefits for ArtsBridge K-12 Pupils

Observations of ArtsBridge student scholars working with pupils highlighted the following benefits:

· Student scholars who used the re-designed planning templates tended to deliver better organized and more cohesive projects that allowed pupils to become immersed in the arts and other subjects. Student scholars were better prepared to deal with change in learning environments and other issues, such as the attention span of pupils and participation of the host teacher.
· Pupils had access to teachers with ongoing professional support in the arts who could continue to work with and scaffold upon projects in the absence of the ArtsBridge scholar.
· Upper primary and secondary pupils were afforded direct opportunities to participate in the curriculum planning process by offering suggestions and changes that might improve learning outcomes.
Benefits for ArtsBridge America Host Teachers

Findings indicated the following benefits for ArtsBridge America host teachers:

· Alignment with broader educational reform objectives, cross-curricular emphases, and explicit links to standards in the visual and performing arts allowed teachers to create vehicles for school/community involvement and employ accurate formative/summative assessments to gauge progress. The planning format also provided teachers with a more complete understanding of the reciprocal roles of the arts in education and opportunities to showcase pupils’ works in progress as well as in culminating events and exhibitions.

· The project-planning format allowed teachers to build supplementary related assignments that helped them collaboratively teach the arts with greater enthusiasm, skill, and comfort. Weekly review of plans enabled real-time professional support, custom tailored to the needs of pupils and teachers.

· Teachers also highlighted the role of the templates in building capacity within and across grade levels, allowing them to train their colleagues and preparing them for future work with ArtsBridge America student scholars.

· Online access to exemplary plans and other resources also facilitated the planning process, providing examples of interdisciplinary projects that could be easily implemented by teachers year after year.

Benefits for ArtsBridge America Researchers

Use of the new ArtsBridge America templates proved useful for researchers in the following ways:

· Real-time access to demographic information allows researchers to track impacts of ArtsBridge America programming on various stakeholder groups and other fundamental factors, such as changes in attendance, use of technology, and the ways in which the program bridges to other disciplines and resources. These data prove especially useful in the program’s efforts to align with emerging local, state, and national policy agendas in the arts, education, and service-learning.

· Consistency across planning formats allows for longitudinal cross-program analyses that illuminate the formative and summative impacts of ArtsBridge America on stakeholders, and the creation of ‘best project’ plans. Use of initial, final, and weekly planning documents affords the program opportunities to use feedback to affect change, especially in the areas of training, mentoring, and supervision of student scholars in the field. 

· More comprehensive assessments based on stated outcomes objectives and a modified version of Bloom’s taxonomy help provide deeper insight into pupils’ learning than did more traditional ArtsBridge America assessments that relied on pre- and post- vocabulary tests. 

· Online access to documents in progress, especially student scholars’ reflective journals, lends depth to other data provided in project plans, including surveys, interviews, and observations.

· Finally, data emerging from templates helps ArtsBridge America researchers in their efforts to define some of the characteristics of the twenty-first century artist, and identify student scholars’ career trajectories in the arts, education, and community service.

Limitations in the Use of New ArtsBridge Planning Templates

Notwithstanding the fact that the majority of findings around the field-use of new templates was positive, a number of constraints were also highlighted by program participants: 

· Although new ArtsBridge America templates are designed for easy implementation by student scholars and classroom teachers (including step-by-step instructions and exemplary projects), use in the field requires training. Interview data suggests that online examples are insufficient, and that training in the use of templates must be integrated into coursework or orientation, and carefully monitored in the field. Integration of new templates requires the support of directors and mentors; findings show that regular meetings with student scholars are key to successful implementation. 

· For many previous ArtsBridge America student scholars, the transition from traditional to new planning templates was a difficult process. Sources of confusion included: (1) accounting for use of time (weekly accounting versus daily and incremental); (2) use of informal, formative assessments on a weekly basis (specifically that these were designed for use by scholars to monitor progress toward objectives, not for summative purposes); and (3) the Initial/Weekly/Final sequence of documents and their implementation in the field. 

· There is a need for guidelines for scholars and teachers that ensure that both formative and summative assessments are used. Although assessment methodologies associated with the new templates are more comprehensive, they must remain relevant for classroom practice and in doing so, guide cross-curricular teaching and learning.

· Finally, ArtsBridge America should explore the role of technology in lending depth of understanding to the project-planning process. Tools that might be used include streaming videos of curriculum and projects in action, and asynchronous access to project planning assistance online.

Conclusion: Limitations of Current Research and Design for the Future

Before exploring limitations associated with the present research, we wish to reiterate that we have undertaken an exploratory formative study in an effort to gather feedback from ArtsBridge America stakeholders to guide improvements in curriculum planning as a precursor to a larger study. In that respect, findings should not be interpreted as summative or final.

The present study is limited in that it considered only three pilot projects using the templates, two of which featured intensive mentoring and/or coursework components that helped to train scholars and teachers in the use of the documents. Furthermore, we realize that our initial study did not use an experimental or quasi-experimental research design and relied primarily on self-reported interview data from stakeholders. Clearly, these factors prevent the work from being generalizable to the larger universe of arts-in-education programs and underscore the need for longitudinal documentation of long-term effects of using the project planning templates in diverse programmatic environments.

Ideally, future research examining the use of ArtsBridge America curriculum planning templates would be comparative, longitudinal, and include four groups for study: (1) scholars using new project planning templates bolstered by coursework and intensive field mentoring; (2) scholars using new project planning templates with field mentoring alone; (3) scholars using traditional ArtsBridge America planning documents; and (4) arts students performing community service without the use of project or curriculum planning templates. This research would also examine modifications undertaken by ArtsBridge programs at other campuses as the curriculum planning documents are pilot tested, as well as a comparative analysis of ArtsBridge planning documents and those employed by other arts-in-education or service-learning programs. 

The ArtsBridge America re-designed project-planning process will continue to undergo strict scrutiny as it is iteratively pilot tested in the field during the second half of our FIPSE project. In the meantime, by using continuous feedback from stakeholders through needs assessment and building on sound principles of constructivist curriculum design outlined for the arts and other subjects, an important formative step was taken that should increase the potential for successful dissemination of the ArtsBridge university/school partnership program. 
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� Findings from the pilot study will help inform the design and implementation of a larger research framework to explore the effects of adoption of the templates at other ArtsBridge America campuses.


� Because of proximity, the majority of observations were conducted at projects in the Orange County area. However, themes arising from these observations are consonant with observations conducted by faculty members and mentors at CSU Long Beach and with other types of research distributed more broadly.
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